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Implementing Tier Il and Tier lll Supports within PB4L

Rob Horner, University of Oregon, www.pbis.org




Objectives

. Define assumptions of an Multi-tiered PB4L

approach

. Define critical features of Tier Il supports
. Define critical features of Tier Ill supports

. Define implications for organizational systems at

school and district level of adopting a Multi-Tiered
Systems of Support Framework.

. Self-assess the “readiness” of your school/ district to

implement all three tiers of PB4L



- Rayette

* Why do we
need Tier Il and

Tier Il - Shane

supports?

Describe the problem behavior with
operational precision?

What outcome (reward) is
maintaining the problem behavior?
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Old System: Regular Education Special Education

L S

PB4L System:

* Expectations of
Schools within

PB4L
Intensity Matched to
Student Demographics: ::




Lessons
| earned 1. Invest in Tier | supports first.

a. Tier | foundation is needed for Tier Il and Tier Il efficiency.
b. Easy to say, hard to do... (may require extra initial efforts)

2. All schools have the capacity to implement Tier |
a. But implementation of Tier Il and Tier lll will require
investment in people with training in behavior support (school
psychologists, social workers, counselors)

* PB4L Changes
Expectations of 3. Investin a Continuum of Support Before need is documented.

and for schools a. Tier Il and Tier lll supports should not be a “surprise need.”




Lessons
Learned 4. Build Support that is “Function-Based” and “Comprehensive”

a. Iltis as important to know “why” a behavior keeps happening
as is it to know what behavior is occurring.

b. Build support that not only reduces problem behavior but
leads to overall student success (academic, social, emotional)

5. PBAL requires Tier lll SYSTEMS as well as Tier lll PRACTICES
a. Schools must be able to adapt support to meet both the
* PB4L Changes number of students and intensity of support needs of students in
Expectations of Tier Il and Tier Il|

and for schools




Tier | PB4L Core Features

Consequences
for Problem
Behavior

System to
Acknowledge
Behavior

Classroom
Systems

Data and
Decision
System

School-wide
Expectations

Bully
Prevention

Leadership
Team

Family
Engagement


../Module 5 Consequences for Prob Behavior/Module 5 Consequences for Problem Behavior.pptx
../Module 3 Behavioral Expectations/Module 3  Behavioral Expectations.pptx
../Module 4 Recognition and Reward/Module 4 Recognition and Reward Systems.pptx
../Module 2 Teams/Module 2- Teams.pptx
../Module 6 Classroom Systems/Classroom Systems.pptx
../Module 7 Data Systems/Data Systems within PBIS.pptx
../Module 8 Bully Prevention/Bully Prevention within PBIS.pptx

Implementing

Your Turn

1. Do we have the
critical feature of
Tier | PB4L in place?

e What do we do well?
* What would be the

one thing most
helpful to add?

2. Do we have the
systems needed for
sustained use?

N 4

PB4L - Behavior

Tier | Leadership Team Policies supporting PB4L
* Mission
School-wide expectations defined and taught e Hiring, training, coaching

e Annual evaluation
Formal system for recognizing positive behavior

Team designation and time

Function-based consequence for problem bek

Functional and efficient data
arocedures that match systems.

Preference will be given to individuals with
demonstrated knowledge and experience
implementing multi-tiered systems of behavior

and academic support.




Tier || PB4L Core Features

ncreased
Frequency of
Positive

Additional
instruction on
Behavior

Reduce
effectiveness of
problem
behavior

Tier I
PB4L

Increased
Structure

Increased
Intensity of Data
Collection

Tier 11, 1
Leadership
Team

Increased
Family
Engagement



Implementing PBA4L - Behavior

Tier Il and Tier Il

- Critical Features

Tier I/ Tier Il leadership team

Team designation and time
Increased structure

Personnel trained in

Additional instruction on expected behavior behavioral theory

Increased frequency and timeliness of feedback Functional and efficient Tier Il
data systems.
Critical Features Increased focus on reducing the unintended
rewards for problem behavior

and Systems at
Increased frequency and precision of data

all Three Tiers collection

Increased family engagement.




CICO Cycle

e Check-in/
Check-out

Student Nominated for CICO

v

CICO Intervention Implemented

Home
Check-In

<€

T~

Morning
Check-In

Class Check-
Out
Teacher
Checks
Class Check- /
In

Afternoon
Check-Out

Regular
Cico
Meeting

|

9 Week
Graph Sent

|

Program
Update

l Exit
>

Emphasis on (a) Behavioral Momentum, (b) Self-regulation (self-monitor, self-evaluate, self-
recruitment), (c) Increased structure, (d) teaching desired skills, (e) improved feedback



CICO-SWIS Daily Progress Report

Name:

Date: /

/

Parent/Guardian Signature:

Rating Scale

2 = Met all expectations (Great job!)

1= Met some expeactations (Good work)

0 = Met few or no expectations (Room for improvement)

CICO-SWIS Goal: 80 %

Points Earned: 35

Points Possible:

42

Goal Met: x‘r’ES NO

Safe

Period 2

Period 3

Period 4

Period 5

Period 6

Period 7

@10

@10

Respectful

@10

Responsible

@10

Total Points
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Tier Il PB4L Core Features

Individual
Support
Planning

Individualized
Support

Increased
Intensity of Data
Collection

Tier 1l
PB4L

Assessment
Capacity

Increased
Family
Engagement

Individual
Student Team




Implementing PBA4L - Behavior

Tier Il and Tier Il Critical Features

Tier I/ Tier Il leadership team
Team designation and time

Individual student assessment
* Academic, Behavior (FBA), Mental Healt

Personnel trained in
behavioral theory

Individual support plan
Comprehensive
* Function-based
Tied to Action Pla

Functional and efficient Tier
lIl data system.

Critical Features
and Systems at Measure of support fidelity

all Three Tiers Increased focus on reducing the unintended
rewards for problem behavior

Increased frequency and precision of data
collection

Increased family engagement.







The Effectiveness of
Intervention
Strategies Based on
Functional Behavioral
Assessment.

Kimberly Ingram
George Sugal
Teri Lewis-Palmer
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% Intervals w/P.B. for Bryce

: Contra- .
100 - Baseline I m?;;?ed I Indicated :ln o I Indicated
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g | | | |
* Compare plans GE) 40 - | | i :
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*Data points w ith arrow s indicate no medication




Comprehensive Support Planning

* Target Area(s):

* Goal:

-~

Behavior Support
Reading Support
Math Support

Mental Health
Support

\

~

)

|

Add Safety Protocol if

needed

|

Solution Component

Prevention

Teaching

Recognition

Extinction

Corrective Consequence
(if needed)

Data collection

Action Step(s)




Solution Development

* Target Area(s): Eric is a typically developing 3™ grader but engages in physical aggression 2-3 times per day on the playground
during recess to gain access to playground equipment.

* Goal: reduce referrals for physical aggression on the playground for each of the remaining months to no more than 1 per week.

Solution Component Action Step(s)

Prevention

Teaching

Recognition

Extinction

Corrective Consequence

Data collection




Problem
Solving

* Move from
solution
elements to
Action Plan

Precise Problem Statement:

Goal:

BSP
Template

BSP
checklist

Solution
Components

What are the action
steps?

Who is Responsible?

By When?

How will fidelity be
measured?

Notes/Updates

Prevention

Teaching

Recognition

Extinction

Corrective
Consequence

What data will we
look at?

Who is responsible
for gathering the
data?

When/How often
will data be
gathered?

Where will data be
shared?

Who will see the
data?

Data Collection
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PB4L - Behavior

Tier Il Tier I/ Tier Il leadership team

Implementing
Tier Il and Tier Il

Team designation and time
Individual student assessment

* Academic, Behavior (FBA), Mental Health

Personnel trained in
behavioral theory
Individual support plan

* Comprehensive Functional and efficient Tier
* Function-based lIl data system.

Critical Features » Tied to Action Plan

and Systems at Measure of support fidelity

all Three Tiers Increased focus on reducing the unintended
rewards for problem behavior

Increased frequency and precision of data
collection

Increased family engagement.




The Role of Behavior Specialists
in the Development of Function-
based Behavior Support Plans

Benazz, L., Horner, R., & Good, R.
University of Oregon



Three knowledge areas needed for a behavior

support plan

Knowledge about
The Setting

Knowledge about Knowledge about

The Student Behavioral Theory

Behavior Support
Plan




Results: Technical Adequacy
Mean Expert Rating (6-18)

Mean Technical Soundness

16
14
12
10

O N b O

Mean Expert Ratings of Technical Soundness

7\

/

\

Team Alone

Spec Alone

* Team alone plans were statistically different from plans that
included behavior specialist.

*Team + Specialist and Specialist Alone were not statistically
significantly different.



Results: Contextual Fit
Mean Team Rating (0-100)

90
88
86
84
82
80
78
76
74
72
70

Mean Contextual Fit

Mean Team Ratings of Contextual Fit

/~ N\

/ \
/ \
/ \
| \
T == =
A\ /.
Team Alone Tea +Spec Spec Alone

* Specialist Alone plans were statistically different from
plans that included team members.
* Team Alone and Team + Specialist plans were not
statistically significantly different



Three knowledge areas needed for a behavior

support plan

Knowledge about
The Setting

Knowledge about
The Student

Knowledge about
Behavioral Theory

AN

*Knowledge about family, culture, context
*Voice and perspective of student/family

<

Z

X

Behavior Support
Plan

Implications for Administrators who Assign
the members and purpose of a Team




CULTURAL SENSITIVITY AT TIER 1l

= Effective Systems Adapt to the Local Culture
" Focus on core features

= Systems should facilitate adoption and sustained use of the core features
that benefit students.



Adapting Behavior Support to Local Culture

ahuel Monzalve, Ph.D.

L

Setting Event
No breakfast -

Group activty [

Antecedent

¥ Behavior Support Plan 7

Problem Behavior

— |4 runs around the [1] =3

Maintaining Consequences
Gets teacher attention

g

Intervention Strategies

Replacement Behavior
Receive teacher |

Setting Event Strategies

Antecedent Strategies

Teaching C

Have snack available in
classroom

Check in with student giving
thumb up or smile every 34
minutes

Teach student to ask teacher | Replacement Behavior
“How am | doing?" or “Look at
this” to get teacher's
attention

Praise, provide attention when
asks appropriately

Problem Behavior

Minimize attentions. Redirect

to seat away from activity |

Paths of Anger

Copyright 2006 by Leland R. Beaumont

Angry
ol
Retaliation

Challenge

I prevail Declined

- You capitulate
You prevail
- | capitulate,

Peace

- Forgiveness,
- Letting Go

Resignation Shunning
- Severed C
- Scapegoating
Withdrawl
Offering

De-escalation

e-escalation

Non-resolution
- Inaction, Avoidance,
- Submission, Rumination

Hostile Inaction

)

Passive-aggression,

De-escalation
Sniping

Isolated

J]




CONTEXTUAL FIT

72" Behavior Support Plan

Setting Event Antecedent Problem Behavior Maintaining Consequences
No breakfast

Group activity J runs around the Gets teacher attention

|-

H-

B -
Replacement Behavior 2

P t o Technically Sound
Intervention Strategies . /

Setting Event Strategies | Antecedent Strategies Teaching Strategies | Consequence Strategies

Have snack available in Check in with student giving a | Teach student to ask teacher Replacement Behavior
classroom thumb up or smile every 34 | “How am | doing?" or “Look at
minutes this” to get teacher's Praise, provide attention when
attention asks appropriately

I—— Contextual Fit

Problem Behavior

Minimize attentions. Redirect

to seat away from activity |
Resources Admin
Support




Use of
Contextual Fit
Protocol Led to
Improved
Implementation
of Support Plan
by teaching staff

Percentage of BSP Components Implement

100 Baseline CF Intervention

e CF Assessment
90 CF assessment —>4) . 2

|

1

1
80 ' 1
80 'W
60 1

100

80 ® |
70 I
60 !
50 I
40 I
30 !
20 !

|

1

1

i o e e S e e e L e o e e o o o B LI S Es s e s S p

12 3 456 7 8 9 10111213141516 17 18 19 20 21 22 23 24 25 26 27 28 29 30 31 32 33 34 35
20 min observations

N

Figure 2. Percentage of BSP Components implemented during 20 minute observations

Teacher 1

Teacher 2

Teacher 3

Teacher 4

33



Improve Use of

the Support Plan
Led to Improved
Student Behavior

Percentage of 10 sec intervals with Problem Behaviors

90
80
70
60
50
40
30
20
10

CF
Intervention

Baseline

100
90
80
70
60
50
40
30
20
10

100
90
80
70
60
50
40

20
10

100
90

70
60
50
40
30
20
10

1
et
i

1 2 3 45 6 7 8 910111213 14151617 18 19 20 21 22 23 24 25 26 27 28 29 30 31 32 33 34 35
20 min

Student 1

Student 2

Student 3

Student 4

34



PB4L - Behavior

Tier Il Tier II/ Tier Il leadership team
Team designation and time
Individual student assessment
* Academic, Behavior (FBA), Mental Health  Personnel trained in
behavioral theory

Individual support plan
« Comprehensive Functional and efficient

* Function-based Tier III data system.
Critical Features * Tied to Action Plan

and Systems af Measure of support fidelity
all Three Tiers

Increased focus on reducing the unintended
rewards for problem behavior

Increased frequency and precision of data
collection

Increased family engagement.




Individual Student Behavior Plan

Name:
Date

This Behavior Plan is necessary because I

Mr. Bradford and I agree that an appropriate consequence is:

In the future, I will take responsibility for my actions. Instead of this behavior

1 will conduct myself in this way

Student Signature:
Mr. Bradford:

Journal of Positive Behavior Interventions
1-11

I m p rOVi ng I m p Iem entati On Of © Hammill Institute on Disabilities 2016

Reprints and permissions:

Function-Based Interventions: sagepub comjourmlsPermissions

SeIf—Monitori?g, Data Collection, vy
and Data Review

Sarah E. Pinkelman, PhD, BCBA-D' and Robert H. Horner, PhD?



Rate for Rate of Disruption

Combine Behavior and Fidelity Data

ISI1S Measure Report

Rate of Disruption

Carly Johnson, 4/21/12 5f18/12
¥ Hqv N
. 3

3 4 r - 5
- 4

o “~ 7
- =
- 2

14
— 1

o T T T T T T T T T T T T T T T T T T T T T T T T T T o

SEMTWTFSSMTWTFSSMITWITFES SMTWTF
4023 4,030 5/07 5/14
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Goal Met
Goal Mot Met
Complete
Incomplete
Absent

Mo Data

MNo School

Mot Applicable
Mo Entry

Flan Change

MNotes



Percentage BSP Components

100
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&0

40

20

1on
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60

20

Baseline

ISIS-SWIS

AN

i
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20 min observations

1T 12 13 14 15

16

17

Observed
Fidelity

18

1% 20 21
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Observed Treatment Fidelity & Academic Engagement

100

B0

B0

40

20

]

]

GO

40

Percentage BSP Components

Baseline

Observed
Fidelity

o

a
8

ISIS-SWIS

Academic
Engagement

/- o
9 10 I1 12 13 14 15 1

20 min observations
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i
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7T 18 1% 20 21
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100

&0

G0

40

3V S|eAJa1U| S QT 1U3243d

Dyad 1
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Dvad 3



Percentage BSP Components
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40

20
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40

Baseline

Fidelity

ISIS-SWIS

Problem
Behavior

TR % 10 11 12 13 14 15
20 min observations
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PB4L - Behavior 51

Tier II/ Tier III leadership team

Tier III
Team designation and time

Individual student assessment

* Academic, Behavior (FBA), Mental Health  Personnel trained in
behavioral theory

Individual support plan

« Comprehensive Functional and efficient
* Function-based Tier III data system.
Critical Features * Tied to Action Plan
and Systems af Measure of support fidelity

all Three Tiers

Increased focus on reducing the unintended
rewards for problem behavior

Increased frequency and precision of data
collection

Increased family engagement.




Many Visions /
Definitions of
Coaching

Management by C

/ generates

Awareness
Quality & Quantity of Input Pers

< N\ -

Q&Q of Recall Interest Uniquej

Output l ‘ ‘

Enjoyment Poteny

Learning \ J

Performance o —5

N Higher Productivi
\ Improved communic{
[ Better working relatio

| Quality of life in the wol

Greater recognitid
More customer ca

WHAT IS COACHING 2

o . TRAINING
CONSULTING S

The pracess whereby an

/' Providing expertise in a given
/ 9 ext 9 expert instructs and

field to advise and inform a
teaches the trainee to S

. client how best to solve a_~" . Jovel il %
oo / COACHING develop new skills

Facilitates growth and
unleashes potential to

perform at our peak Comem o e
MENTORING ‘1\‘

THERAPY .
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past hurts and resolving the more experienced person
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Considerations

« Coach versus Coaching

e “Actions” rather than “Role”

« Coaching versus Training s,

. Coachmg Skills /Attributes versus Coaching FUNCTIONS

* Knowledge of core content (PBIS Teaching Matrix... general case)
* Time

« Communication skills
 Building professional relationships and trust
« Knowledge of organizational context



Coaching

Versus
Trainino
a0l |

* Training Is the presentation of events,
activities and materials to develop new

knowledge and /or skill

* First Teach WHAT to do
* Then Teach WHEN to do it

» Coaching Is the on-site support needed to
use new knowledge and/or skills under
typical conditions.




COACHING FUNCTIONS

Prompting

=  Bring newly trained skills under stimulus control of natural stimuli

Fluency Building

= Repeated opportunities to use new skills ... preferably soon after training

Performance Feedback

= Feedback on accuracy and shaping of trained skills

Adaptation
=  Modify trained skills to fit to local culture and context

=  Suggest and /or encourage adaptations



EXAMPLE OF THE IMPACT OF COACHING ON STUDENT OUTCOMES:

AVERAGE MAJOR DISCIPLINE REFERRALS PER DAY PER MONTH

Coach returns
from leave

Coach goes
on leave

Avg. Referrals per Day

Sep Oct Nov Dec Jan Feb Mar Apr May

W05-06

From Steve Goodman, Michigan [ 1]
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Michelle M. Massar
Special Education and Clinical Services

University of Oregon

_ July 31st, 2017



Baseline Prompting Prompting and Performance Feedback
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Teacher 5

Teacher 6

Teacher 7

100
90
80
70
60
50
40
30
20

[E
o
o

90
80
70
60
50
40
30
20
10

Percentage of 10-sec intervals
o

100
90
80
70
60
50
40

20
10

Baseline Prompting Prompting and Performance Feedback

with performance
feedback
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. | |
| I I Engagement
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! ! Classroom
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¢ I I Disruption
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| |
| |
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* kA @@
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Tier IlI

 Managing Tier
Il support
systems

6

Major Considerations
. Establish Tier I first (and likely Tier II)

. Establish, Train and Coach Tier II/ Tier III teams

. Build capacity to include at least one person with knowledge of
behavioral theory on each team

. Support plans should be function-based and comprehensive

Data systems documenting fidelity as well as impact are necessary
for Tier IIl support implementation

. Build the systems needed to support effective practices.
* Coordination, Hiring, Evaluation, Team Process
* Monitoring
* Allocation of time outside classroom



Self
Assessment

Implementing Tier lll Supports 0= no, 1 = partial,
2 =yes

1. Tier | practices and systems in place

2. Tier 1l/1ll leadership team trained, coached
and effective

3. Personnel with knowledge of behavioral
theory

4. Assessment of individual student capability
and needs (math, reading, behavior, mental
* Discussion health)

5. Comprehensive plan design
6. Action planning

7. Data Systems used for decision-making
(individual and system-wide)

8. Process for adapting support plans

9. Defined plan for allocating personnel to
meet needs (district wide)




Team

Expertise
Data




Summary

-




